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Abstract    This study reviews recent literature on social 
skills and school climate in children aged 4 to 5 years, to 
synthesize key theoretical and empirical advances in this 
field. The analyzed studies show that, during this stage, 
children consolidate fundamental socio-emotional compe-
tencies such as self-regulation, empathy, communication, 
and peaceful conflict resolution, which directly contribute to 
the quality of school climate. Evidence indicates that fac-
tors such as family environment, educational setting, and 
teacher involvement significantly influence the development 
of these skills. Likewise, effective interventions are identi-
fied, including play-based strategies, emotional education, 
and cooperative learning activities. However, important 
challenges persist, particularly in Latin American contexts, 
where limitations are reported in teacher training and in the 
resources available to implement socio-emotional strategies. 
The review concludes that strengthening pedagogical prac-
tices and promoting collaboration between school and fam-
ily are key elements to fostering more inclusive educational 
environments and enhancing socio-emotional development 
in early childhood.

Keywords    social skills; school climate; early childhood 
education; social–emotional development.

Resumen    La presente investigación tuvo como objetivo 
analizar y sintetizar los principales aportes teóricos y empí-
ricos encontrados en la literatura reciente sobre el desarrollo 
de las habilidades sociales y la convivencia escolar en niños 
de 4 a 5 años. Los estudios analizados muestran que, durante 
esta etapa, los niños consolidan competencias fundamenta-
les, como la autorregulación, la empatía, la comunicación y 
la resolución de conflictos, las cuales garantizar la formación 
integral de los niños y contribuyen de manera directa a la ca-
lidad de la convivencia escolar. La evidencia indica que fac-
tores como el clima familiar, el ambiente educativo y el rol 
del docente influyen significativamente en el desarrollo de 
estas habilidades. De igual manera, se identifican interven-
ciones eficaces basadas en el juego, la educación emocional 
y las dinámicas cooperativas. No obstante, persisten desafíos 
importantes, especialmente en contextos latinoamericanos, 
donde se reportan limitaciones en la formación docente y en 
los recursos disponibles para la implementación de estrate-
gias socioemocionales. Se concluye que el fortalecimiento 
de las prácticas pedagógicas y la articulación entre escuela y 
familia son elementos clave para promover entornos educati-
vos más inclusivos y favorecer el desarrollo socioemocional 
en la primera infancia.

Palabras clave    habilidades sociales; clima escolar; educa-
ción de la primera infancia; desarrollo socioemocional.
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Introduction
Social skills constitute a set of abilities that allow indi-

viduals to interact naturally with their social environment, 
establishing positive relationships and resolving conflicts 
constructively (Lacunza et al., 2009). In the context of early 
childhood education, specifically for children aged 4 to 5, 
these abilities acquire particular relevance, as they are in a 
crucial period of socio-emotional development that lays the 
foundation for their academic performance and future we-
ll-being (Alwaely et al., 2021).

School coexistence, the ability to interact harmoniously 
within the educational context, is closely linked to the deve-
lopment of social skills from early childhood (Fierro-Evans 
& Carbajal-Padilla, 2019). This link is crucial in the pres-
chool stage, a period in which children experience their first 
structured interactions with peers and authority figures out-
side the family (Peguero, 2020). Research has shown that 
the proper development of social skills at this stage helps 
prevent behavioral problems and facilitates adaptation to the 
school environment (Justicia-Arráez et al., 2021).

Scientific literature has extensively documented that early 
childhood social skills include components such as effecti-
ve communication, cooperation, empathy, and conflict re-
solution (Abugattas-Makhlouf, 2016; Jaramillo & Guzmán, 
2019). These competencies not only foster interpersonal re-
lationships but also positively impact children’s academic 
performance and socio-emotional well-being (Walker & 
Rinaldi, 2020). Furthermore, positive school coexistence is 
characterized by respectful relationships, democratic partici-
pation, and constructive conflict management (Fierro-Evans 
& Carbajal-Padilla, 2019).

Several authors have highlighted the need for a compre-
hensive understanding of the relationship between social 
skills and school coexistence in early childhood, considering 
that experiences during early education have lasting effects 
on subsequent socio-emotional development (Castrejón, 
2019; Crispin & Gonzales, 2022; Frogner et al., 2022; Cai-
cedo et al., 2024). In this regard, a systematic analysis of the 
existing literature allows for the identification of patterns, 
trends, and knowledge gaps that can guide future research 
and interventions in the educational context.

Despite the growing attention this topic has received in 
the last decade, particularly in Latin America, there is a clear 
need for comprehensive syntheses that integrate the availa-
ble findings specifically for the 4- to 5-year-old age range 
(Chicaiza, 2022). This developmental stage presents unique 
characteristics that require differentiated approaches, as chil-
dren transition from family dependence to greater social and 
emotional autonomy (Villarroel, 2015).

This literature review aims to analyze the available scien-
tific evidence on the relationship between social skills and 
school coexistence in children aged 4 to 5, identifying the 

main factors influencing their development, the intervention 
strategies implemented, the assessment instruments used, 
and future research perspectives in this field. The results of 
this study will contribute to a better understanding of the 
phenomenon and guide educators, researchers, and educatio-
nal policymakers interested in promoting the comprehensive 
socio-emotional development of early childhood.

Methodology
This research was conducted under the paradigm of a na-

rrative literature review, with the purpose of synthesizing 
and critically analyzing the available scientific evidence on 
social skills and school coexistence in children aged 4 to 5 
years. This approach allows for the integration of knowled-
ge from diverse sources, the identification of trends, and the 
provision of a comprehensive view of the state of the art in 
the subject of study (Cortés & Garcia, 2017).

Specific inclusion and exclusion criteria were established 
for the selection of documents. The inclusion criteria were: 
(a) studies focused on children between the ages of 3 and 
6, with particular emphasis on the 4-5 year age range; (b) 
research addressing social skills, school coexistence, or the 
relationship between these two variables; (c) works publi-
shed preferably within the last 15 years (2008-2023); and (d) 
studies conducted in formal educational contexts, particular-
ly in early childhood or preschool education.

The exclusion criteria considered: (a) studies focused 
exclusively on populations with special educational needs 
without comparative analysis with typical development; (b) 
research focused solely on age ranges outside the period of 
interest; and (c) documents without evident methodological 
rigor or without empirical support.

Various academic sources were consulted, including scien-
tific databases, institutional repositories of Latin American 
universities, and publications in journals specializing in 
education and child psychology. The primary sources inclu-
ded research from institutions in Ecuador, Colombia, Peru, 
Chile, and other countries in the region, thus ensuring the 
contextual relevance of the findings to the Latin American 
educational landscape.

The search process was carried out in several stages. Ini-
tially, keywords related to the topic of study were identified: 
social skills, school coexistence, early childhood education, 
early childhood, socio-emotional development, pedagogi-
cal strategies, and preschool education. Subsequently, an 
exhaustive search was conducted for documents containing 
these topics, prioritizing empirical research, graduate theses, 
and articles in indexed journals.

The analysis of the selected documents was carried out 
through critical reading and systematization of the main 
findings. Emerging categories were identified related to: (a) 
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conceptualization and relationship between social skills and 
school coexistence in early childhood education; (b) contex-
tual factors that influence their development; (c) pedagogical 
intervention strategies; and (d) assessment instruments used.

The collected information was organized thematically, 
identifying core concepts that would allow for a coherent 
structuring of the review results. Special attention was paid 
to studies reporting intervention experiences, pedagogical 
programs, and teaching strategies implemented in educa-
tional contexts similar to Ecuador’s, to draw applicable and 
relevant conclusions.

The analysis considered both theoretical and empirical as-
pects, seeking to bridge the gap between conceptual founda-
tions and practical evidence available in the literature. Con-
vergences and divergences in the findings were identified, 
as well as areas requiring further research, with the aim of 
providing a comprehensive and critical view of the current 
state of knowledge in this field.

This review was conducted following principles of acade-
mic integrity, properly citing all sources consulted and res-
pecting copyright. The aim was to present the information 
in a balanced manner, acknowledging the limitations of the 
included studies and avoiding generalizations not supported 
by the available evidence.

Results and discussion
Conceptualization and relationship between social 
skills and school coexistence in early childhood 
education

Social skills in children aged 4 to 5 have been conceptual-
ized from various perspectives that converge on understand-
ing them as a set of learned behaviors that facilitate inter-
action with peers and adults, including competencies such 
as communication, cooperation, and conflict resolution. This 
multidimensional conceptualization is consistent with con-
temporary theories of socio-emotional development, which 
emphasize the interdependence between cognition, emotion, 
and behavior in early social interactions.

The literature agrees that early childhood social skills en-
compass cognitive, emotional, and behavioral components 
(Jaramillo & Guzmán, 2019). Among the most relevant com-
petencies are the ability to initiate and maintain conversa-
tions, share materials, take turns, express emotions appropri-
ately, and resolve conflicts non-aggressively (Cotrina, 2015; 
Huertas, 2017). Teachers’ perspectives indicate that the most 
valued skills in the preschool context include cooperation, 
following instructions, appropriate emotional expression, 
and the ability to establish positive peer relationships (Male-
ki et al., 2019). Furthermore, effective communication de-
velops through interactions among children, constituting a 
critical period for the development of communicative com-
petencies that underpin more complex social relationships 

(Murni et al., 2023).
School coexistence in early childhood education has been 

approached as a multidimensional phenomenon that tran-
scends the mere absence of conflict. It is conceptualized as 
the collective and daily construction of interpersonal rela-
tionships based on mutual respect, democratic participation, 
and the constructive management of differences (Fierro-Ev-
ans & Carbajal-Padilla, 2019). In children, school coexis-
tence is characterized by the establishment of shared norms, 
the development of affectionate bonds, and the learning of 
peaceful ways to resolve disagreements (Gutiérrez-Méndez 
& Pérez-Archundia, 2015). Research identifies three funda-
mental dimensions: the relational, which involves the quality 
of interactions between children and adults; the normative, 
referring to the establishment and adherence to agreed-up-
on rules; and the participatory, related to the inclusion of all 
members of the educational community (Algara-Barrera, 
2016; Carrasco-Aguilar & Luzón, 2019).

Violence-free school environments are fundamental to 
children’s well-being and have lasting effects on socio-emo-
tional development (Corominas, 2022). Shared play experi-
ences provide privileged contexts for building rules of coex-
istence and strengthening peer bonds (Nanjari et al., 2021).

Accumulated evidence demonstrates a significant bidirec-
tional relationship between the development of social skills 
and the quality of school life in children aged 4 to 5. Chil-
dren with higher levels of social skills exhibit better indi-
cators of positive school climate, characterized by greater 
participation in group activities, fewer conflicts, and more 
harmonious relationships with peers and teachers (Bonoso 
& Oyague, 2021). Statistically significant positive correla-
tions have been reported between the dimensions of social 
skills (communication, cooperation, assertiveness) and in-
dicators of positive school climate (respect, participation, 
conflict resolution) in 5-year-old children (Castrejón, 2019). 
This finding was confirmed by evidence demonstrating that 
strengthening social skills in early childhood education 
directly contributes to improving the classroom climate 
(Caicedo et al., 2024).

Longitudinal studies provide important evidence on the 
stability and change in the development of early social skills, 
demonstrating that social skills developed between the ages 
of 4 and 5 significantly predict subsequent school perfor-
mance and the quality of social interaction in later years 
(Frogner et al., 2022). These results highlight the preven-
tive value of early interventions in social-emotional skills, 
suggesting that investing in the development of these skills 
during early childhood can prevent later behavioral prob-
lems, reducing the need for more costly remedial interven-
tions in subsequent educational stages (Frogner et al., 2022; 
Justicia-Arráez et al., 2021). Communication and cooper-
ation skills in young children are longitudinally associated 
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with the quality of friendships and a reduction in depressive 
symptoms, indicating that the development of social skills 
in preschool not only promotes immediate social interaction 
but also protects long-term mental health (Krygsman et al., 
2024).

Contextual factors that modulate development
The literature recognizes multiple contextual factors that 

influence the development of social skills and school coexis-
tence in children aged 4 to 5, organized at various ecological 
levels with dynamic interactions. This ecological perspective 
is consistent with contemporary approaches that consider 
multiple levels of influence: individual, family, school, and 
community (Sánchez & Romero, 2021).

The family context consistently emerges as a fundamen-
tal determinant in the development of early social skills. 
The relationship between family social climate and social 
skills performance shows that families characterized by high 
levels of cohesion, expressiveness, and organization foster 
the development of stronger social skills (Chicaiza, 2021). 
The family constitutes the primary context of socialization, 
whose practices and relational climate are transferred to the 
school setting through the repertoire of social skills that chil-
dren bring with them when entering early childhood educa-
tion (Bolaños & Stuart, 2019). Authoritative parenting styles, 
characterized by a combination of emotional warmth and the 
establishment of clear boundaries, predict higher levels of 
social skills compared to authoritarian or permissive styles.

Variables such as family structure, parenting practices, and 
parents’ educational level significantly influence the reper-
toire of social skills that children demonstrate in the school 
context (Sánchez & Romero, 2021). Children from families 
with emotionally warm and stimulating environments exhib-
it better emotional regulation, greater empathy, and more fre-
quent prosocial behaviors. Parenting practices characterized 
by constructive dialogue, modeling peaceful conflict resolu-
tion, and establishing agreed-upon rules at home encourage 
children to replicate these interaction patterns in the school 
setting, a transfer effect particularly evident in children who 
are actively developing their social interaction patterns (Bo-
laños & Stuart, 2019).

Although family structure per se does not determine the 
development of social skills, children from single-par-
ent families may face additional challenges related to less 
parental time, economic stress, and more limited support 
networks. This underscores the need for social skills opti-
mization programs to consider these contextual differenc-
es to design more effective interventions (Luminita et al., 
2022). Factors such as domestic violence, substance use in 
the home, and parental neglect are significant risk factors 
for the development of deficient social skills and problems 

with school coexistence, while families that prioritize quali-
ty time, structured routines, and affectionate communication 
promote more robust social skills (Pinto, 2019).

Socioeconomic status, and particularly the context of pov-
erty, were identified as critical contextual variables requiring 
special consideration. The relationship between self-esteem 
and social skills in children from impoverished backgrounds 
shows that, although these children can develop specific 
social competencies such as solidarity, cooperation in the 
face of adversity, and creative problem-solving with limit-
ed resources, they frequently exhibit lower levels of social 
self-esteem, which can limit their willingness to initiate 
interactions with peers from other socioeconomic contexts 
(León & Lacunza, 2020). Factors such as exposure to com-
munity violence, residential instability, and overcrowding 
constitute environmental stressors that negatively affect the 
development of emotional self-regulation skills and, con-
sequently, competencies for peaceful coexistence (Bejar, 
2023). The context of poverty does not inevitably determine 
deficits in social skills, but it does pose specific challenges 
that require context-sensitive pedagogical interventions that 
recognize and value the social strengths developed in these 
environments while providing opportunities to expand the 
repertoire of competencies.

The organizational and pedagogical characteristics of 
early childhood education institutions also emerge as rele-
vant contextual factors. Institutions with explicit policies 
promoting positive coexistence, clear conflict management 
protocols, and spaces for children’s participation show better 
indicators of school climate and social skills development 
(Gutiérrez, 2021). Children’s perceptions of the respect they 
receive from their teachers influence their own respectful be-
havior toward peers, which underscores the importance of 
teacher modeling as a contextual factor that shapes implic-
it norms of coexistence in the classroom (Carrasco-Aguilar 
& Luzón, 2019). However, there is little attention paid to 
the specific role of early childhood educators in promoting 
social skills and positive school coexistence, requiring fur-
ther research on the professional competencies, beliefs, and 
specific pedagogical practices that facilitate socio-emotional 
development at this educational level.

Multiple institutional factors affect school coexistence, in-
cluding the teacher-student ratio, the availability of adequate 
recreational spaces, the clarity and consistent application of 
rules of coexistence, and the existence of effective communi-
cation channels between teachers and families (Olea & Palo-
mo, 2021). Institutions that incorporate contemplative and 
mindfulness practices into their daily routines can foster the 
development of emotional self-regulation skills that under-
pin both social skills and harmonious coexistence (Calderón 
et al., 2018).
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Emotional development mediates between a child’s indi-
vidual characteristics and their performance in social inter-
action situations, following individual trajectories influenced 
by temperamental, maturational, and experiential factors that 
must be considered when designing interventions (Alwaely 
et al., 2021). The age of entry into early childhood educa-
tion, the quality of early institutional socialization experienc-
es, and continuity of attendance are variables that modulate 
the development of social skills. Children with more expe-
rience in group care settings tend to show more developed 
peer interaction skills, although not necessarily superior in 
all dimensions of social competence (Aubone et al., 2016). 
Individual characteristics such as a tendency toward social 
anxiety or withdrawal can limit opportunities to practice so-
cial skills, creating negative feedback loops that require ear-
ly intervention (Walker & Rinaldi, 2020).

An emerging contextual factor is the impact of the 
COVID-19 pandemic. The impact of health restrictions on 
the development of social skills in early childhood report-
ed significant negative effects related to reduced opportuni-
ties for social interaction with peers, limited experiences in 
structured educational contexts, and increased screen time, 
suggesting that cohorts of children who went through their 
4- to 5-year-old years during pandemic restrictions may re-
quire specific compensatory interventions to recover lost 
socio-emotional development opportunities (Culma et al., 
2022).

These contextual factors do not operate in isolation, but 
rather interact dynamically. Observation of social skills 
during play activities concludes that the immediate con-
text of the activity interacts with family, institutional, and 
individual characteristics to shape the specific opportunities 
and constraints for the deployment of social skills (Cotrina, 
2015). This ecological and interactional perspective suggests 
that effective interventions must consider multiple contex-
tual levels simultaneously, recognizing that modifications at 
one level can be amplified or attenuated depending on condi-
tions at other levels of the system.

Pedagogical intervention strategies
The review identified a wide variety of intervention 

strategies designed to promote social skills and improve 
school coexistence in children aged 4 to 5 years. Play-based 
learning strategies emerged as the most frequently report-
ed approach in the Latin American literature, reflecting the 
recognition that there is no single approach valid for all con-
texts and populations (Beltrán et al., 2015; Gómez, 2016; 
Martínez-Burbano et al., 2022).

Play as a pedagogical strategy has been widely docu-
mented as an effective means for developing social skills. 
Structured play programs in kindergartens show significant 
improvements in participants’ social skills, particularly in 

the dimensions of cooperation and communication (Lou-
katari et al., 2019; Tersi & Matsouka, 2020). This finding 
is consistent with Piaget’s (1956) theoretical postulates on 
play as a privileged context for learning and development in 
early childhood. The use of movement stories as a strategy 
for developing social skills shows favorable results in terms 
of increased prosocial behaviors and reduced aggressive be-
haviors (Aquino & Macay, 2022). Cooperative games have 
also been identified as valuable tools, with evidence demon-
strating their effectiveness in strengthening cooperation, em-
pathy, and peaceful conflict resolution (Ylarragorry, 2018; 
Ramón et al., 2020).

Cooperative learning programs emerged as particularly 
promising strategies for simultaneously strengthening so-
cial skills and school coexistence. Structuring activities that 
require positive interdependence, individual accountability, 
and group processing appears to create optimal conditions 
for learning social skills in authentic, interactive contexts 
(Ramón et al., 2020). Musical and artistic activities consti-
tuted another important group of strategies, with research 
exploring the use of the music corner for social development 
(Espinoza & Gómez, 2023) and the impact of performance 
on the development of social and communicative skills (Be-
navides & Ortega, 2022).

Specific social skills training programs were also pos-
itively evaluated. Implementing training programs as an 
intervention strategy to strengthen school coexistence has 
resulted in significant improvements in participants’ social 
skills and a reduction in the frequency of classroom conflicts 
(Ahumada & Orozco, 2019). The development of interven-
tion programs for institutionalized children has proven effec-
tive in increasing appropriate social behaviors (Arabacıoğlu 
& Kahraman, 2020).

Emotional education has emerged as a cross-cutting 
strategy in multiple interventions. Comparative analysis of 
emotional education in early childhood education in Ecua-
dor and Spain identifies effective practices in both contexts 
(Araque-Hontangas, 2017), although it reveals significant 
differences in cultural conceptions of emotional expression, 
children’s autonomy, and expectations of social behavior 
that influence how social skills are addressed pedagogically 
in each context. The implementation of emotional intelli-
gence as a pedagogical strategy to improve school coexis-
tence shows positive results in emotional self-regulation and 
conflict management (Castellanos-Sotelo et al., 2019). The 
effectiveness of these emotional education programs sug-
gests that emotional recognition and regulation constitute 
cross-cutting competencies that mediate both social skills 
and the ability to participate constructively in school life, 
supporting the integration of social-emotional education as 
a fundamental curricular component in early childhood ed-
ucation.
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Drama education has proven particularly effective in pro-
moting inclusion and positive interaction among children 
of varying abilities in preschool classrooms with inclusive 
practices (Şenol & Metin, 2021), although further research 
is needed on differentiated strategies and specific supports 
to promote genuine inclusion in early childhood education. 
Social skills training not only improves peer interaction but 
also increases intrinsic motivation toward learning activities 
(Özbey & Köyceğiz, 2019).

The integration of information and communication tech-
nologies (ICTs) into interventions for the development of 
social skills represents an emerging trend identified in some 
studies (Acosta et al., 2022; Alfonso & Sosa, 2020). Al-
though the evidence is still limited, particularly for the 4- to 
5-year-old age group, these studies suggest that the mediated 
and pedagogically sound use of ICTs can complement tra-
ditional strategies, especially in remote or hybrid learning 
contexts.

The importance of coexistence agreements and the partici-
patory construction of norms as strategies to promote democ-
racy and citizenship from an early age was also identified 
(Algara-Barrera, 2016). These approaches, which promote 
children’s participation in defining norms and consequenc-
es, favor the internalization of rules and the development of 
moral judgment; however, empirical evidence on their effec-
tiveness in 4- to 5-year-old children is still limited.

Assessment tools: progress and persistent challenges
The review identified a variety of instruments developed, 

adapted, and used to assess social skills and school coexis-
tence in children aged 4 to 5, with significant variations in 
their theoretical foundations, psychometric properties, and 
practical applicability. Research on assessment instruments 
reveals important advances in the cultural adaptation of tools 
for Latin American contexts, although the need persists to 
develop instruments that capture the particularities of the 
social competencies valued in different cultural and socio-
economic contexts, avoiding the uncritical application of in-
struments developed in Anglo-Saxon contexts.

The pioneering work in constructing and validating a so-
cial interaction skills test specifically for children aged 3 to 
6 in urban contexts in Lima, Peru, assessed five dimensions: 
communication skills, expression of feelings, social inter-
action skills, conflict resolution, and play skills (Abugat-
tas-Makhlouf, 2016). The validation process included in-
ternal consistency analysis with alpha coefficients greater 
than 0.80 in all dimensions, construct validity through con-
firmatory factor analysis, and the establishment of age- and 
sex-specific norms. The cultural relevance of the instrument 
is supported by the fact that the items were developed from 
social situations significant to Latin American children and 

validated through expert judgment in the region.
The construction, validation, and standardization of a be-

havioral scale for early elementary school children, which 
can be completed by teachers, assesses five dimensions: 
emotional regulation, social skills, behavioral problems, ac-
ademic skills, and executive functions (Muchiut et al., 2019). 
The validation process included exploratory and confirma-
tory factor analysis, with satisfactory fit indices (CFI=0.94; 
RMSEA=0.05) and adequate internal consistency (alphas 
between 0.78 and 0.88 depending on the subscale). The ad-
vantage of this instrument is its ecological applicability, as 
it leverages the systematic observations that teachers make 
of children’s behavior in natural classroom contexts, with 
norms specific to the Argentine population, differentiated by 
age and geographic region.

Other studies used instruments originally developed in An-
glo-Saxon contexts that were translated and adapted for Latin 
American populations. The use of an adaptation of the Child 
Behavior Checklist (CBCL) for assessing social skills in 
4-year-old children in Peru included translation, back-trans-
lation, review by expert judges, and piloting to verify the 
comprehensibility of the items in the local context (Huertas, 
2017). Although acceptable psychometric properties were 
reported in the Peruvian sample (alpha of 0.79), limitations 
were noted related to some items that did not fully capture 
culturally specific manifestations of social competence.

The use of structured observation protocols for social 
skills during play activities includes predefined categories 
of social behaviors that were coded by trained observers, 
reporting satisfactory inter-observer agreement indices (Co-
hen’s kappa between 0.75 and 0.89 depending on the cat-
egory) (Cotrina, 2015). The advantage of this type of pro-
tocol is that it captures social behavior in natural contexts, 
overcoming limitations of report-based instruments that can 
be biased by subjective perceptions. The implementation of 
participant observation systems complemented by checklists 
and rubrics provides rich and contextualized information, al-
though it presents challenges in terms of standardization and 
comparability between studies (Mazo, 2020).

A significant group of instruments consists of scales and 
questionnaires designed to be completed by early childhood 
educators, based on the assumption that educators, due to 
their prolonged and systematic interaction with children, can 
provide valid assessments of their social skills. The use of 
structured questionnaires to explore teachers’ perspectives 
on social skills in preschoolers demonstrates good internal 
consistency (alpha of 0.85) and significant correlations with 
sociometric measures of peer acceptance, supporting the va-
lidity of the approach (Maleki et al., 2019).

Several Latin American studies have developed specific 
checklists for teachers to use in the ongoing assessment of 
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social skills (Córdova, 2017; Dávila, 2018; Guerra, 2018). 
These tools, while less psychometrically sophisticated, offer 
practical advantages in terms of ease of application and use-
fulness for guiding individualized pedagogical interventions. 
Observation instruments specifically designed for Ecuador-
ian contexts have been used (Gárate & Mendoza, 2022), as 
well as assessment instruments adapted to specific programs 
that allow for monitoring children’s progress in specific di-
mensions of social competence (Gutiérrez et al., 2023).

Although less frequently reported due to cognitive devel-
opmental limitations at this age, some studies used adapt-
ed sociometric procedures to assess social acceptance and 
friendship patterns. Peer nominations adapted for early 
childhood education as a measure of social acceptance de-
veloped a simplified pictorial procedure that proved un-
derstandable to 4-year-olds and provided valid information 
about classroom social structure and individual sociometric 
status (Molinero-González et al., 2023).

The specific assessment of school climate in early child-
hood education presents particular challenges, as most avail-
able instruments were developed for higher educational 
levels. The development of ad hoc questionnaires to assess 
school climate in 4-year-old children, considering dimen-
sions such as respect for classroom rules, participation in 
group activities, frequency of interpersonal conflicts, and 
conflict resolution strategies, demonstrates acceptable inter-
nal consistency (alpha of 0.76), although the need for fur-
ther validation studies is acknowledged (Bonoso & Oyague, 
2021). The use of adapted empathy scales as a proxy indica-
tor of school climate suggests that empathic capacity is a sig-
nificant predictor of the quality of interpersonal relationships 
in the educational context (Tama, 2019).

Some studies have adopted alternative assessment ap-
proaches based on the analysis of portfolios and products 
generated by children, considering that social skills can be 
evidenced through the analysis of drawings depicting social 
relationships, dramatic representations of interaction situa-
tions, and children’s verbal reflections on social experiences 
(Chicaiza, 2022). Furthermore, assessments supplemented 
with parental information have been found to capture varia-
tions in social behavior between home and school (Llalla & 
Challco, 2023). Likewise, triangulation of information from 
multiple informants is considered an optimal practice for ob-
taining comprehensive assessments of social skills.

While progress has been made in this area, a review of the 
literature reveals psychometric limitations and unresolved 
challenges. Among the most frequently cited issues is the 
scarcity of research evaluating the predictive validity of the 
instruments, understood as their ability to anticipate future 
social performance or relevant medium- and long-term out-
comes. This deficiency is particularly relevant in the study 

of social skills, given that the objective is not limited to de-
scribing the current situation, but also to identifying children 
at risk of developing social difficulties later in life.

Another significant challenge relates to the cultural sen-
sitivity of assessment tools. Many scales adapted from oth-
er contexts are based on conceptions of social competence 
typical of individualistic cultures, where behaviors such as 
assertiveness, autonomy, and self-expression are prioritized. 
In contrast, in collectivistic contexts, group harmony, re-
spect for authority, and cooperation are often valued more 
highly. This conceptual divergence can lead to children who 
demonstrate adequate social performance according to local 
standards being incorrectly classified as having deficits when 
instruments poorly suited to the cultural context are used.

Likewise, the assessment of social skills in very young 
children also faces methodological challenges related to the 
variability of development at this age, the influence of situ-
ational factors on behavior, and the limitations of self-report 
in preverbal or developing language children, underscoring 
the importance of using multiple methods and multiple in-
formants to obtain valid and reliable assessments.

Implications and future directions
One limitation that emerges in multiple reviewed studies 

is the predominance of cross-sectional or quasi-experimental 
designs with limited samples, which restricts the possibility 
of establishing robust causal relationships and generalizing 
the findings. The scarcity of longitudinal studies, particularly 
in the Latin American context, represents a gap that future 
research should address (Frogner et al., 2022). The review 
also reveals an uneven distribution of research in the region, 
with greater scientific output in countries such as Peru, Co-
lombia, and Chile, while other national contexts remain un-
derrepresented. This disparity may limit the understanding of 
how cultural factors and specific educational policies shape 
the development of social skills and school coexistence in 
different Latin American realities.

In the Ecuadorian context specifically, although the Con-
stitution of the Republic (Constituent Assembly, 2008) rec-
ognizes the importance of early childhood education for 
holistic development, the practical implementation of evi-
dence-based strategies to promote social skills and positive 
school climate still faces challenges. Several Ecuadorian 
studies reviewed (Araque-Hontangas, 2017; Chicaiza, 2022; 
Caicedo et al., 2024) highlighted the need to strengthen 
teacher training in socio-emotional strategies and improve 
the resources available in early childhood education insti-
tutions.

The practical implications of this review include the need 
to: (a) incorporate the development of social skills and 
school coexistence as explicit curricular objectives in ear-
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ly childhood education; (b) strengthen initial and ongoing 
teacher training in evidence-based socio-emotional strate-
gies; (c) develop and validate culturally relevant assessment 
instruments; (d) implement comprehensive programs that 
combine multiple strategies and consider contextual factors; 
(e) actively involve families as co-protagonists in children’s 
socio-emotional development; and (f) establish monitoring 
and evaluation systems that allow interventions to be adjust-
ed according to the specific needs of each context.

In terms of future lines of research, the following are re-
quired: longitudinal studies that examine socio-emotional 
development trajectories from early childhood education to 
later levels; experimental research with greater methodolog-
ical rigor that allows establishing causal relationships; com-
parative studies that explore cultural variations in concep-
tions and practices related to social skills and coexistence; 
research on the mediating role of specific contextual vari-
ables; cost-effectiveness analyses of different interventions; 
and studies on the transfer of learning from intervention con-
texts to everyday situations of social interaction.

Conclusions
The reviewed evidence shows that early childhood so-

cial skills are an essential component of socio-emotional 
development and the quality of school life. Studies agree 
that between the ages of four and five, children consolida-
te key skills such as self-regulation, cooperation, conflict 
resolution, and assertive communication. These processes 
are strongly influenced by contextual factors such as fami-
ly climate, classroom environment, and teaching practices. 
Furthermore, the literature shows that pedagogical interven-
tions focused on play, emotional education, and cooperative 
activities generate consistent improvements in social interac-
tions and prosocial behavior. However, significant challen-
ges remain, especially in Latin American contexts and, in 
particular, in Ecuador. These include the need to strengthen 
teacher training in socio-emotional strategies and the limited 
institutional resources available to implement systematic and 
sustainable practices.

References
Abugattas-Makhlouf, S. (2016). Construcción y validación 

del test «habilidades de interacción social» en niños de 
3 a 6 años de los distritos de Surco y la Molina de Lima 
[Tesis de pregrado]. Universidad de Lima.

Acosta, L. S., Gomez, A. M., & Marín, C. V. (2022). La 
convivencia y yo, una mirada a la autoconfianza me-
diada por las TIC [Tesis de pregrado]. Universidad 
Católica de Pereira. http://repositorio.ucp.edu.co/hand-
le/10785/12206

Ahumada, A. M., & Orozco, C. P. (2019). Entrenamiento de 

habilidades sociales: Una estrategia de intervención 
para el fortalecimiento de la convivencia escolar [Tesis 
de pregrado]. Universidad de la Costa. http://hdl.hand-
le.net/11323/5144

Alfonso, M. del P., & Sosa, L. H. (2020). Aplicación de estra-
tegias lúdico-pedagógicas en modalidad virtual, para 
fortalecer la habilidad blanda: Capacidad para rela-
cionarse, en niños de 6 a 10 años [Tesis de pregrado]. 
Universidad Nacional Abierta y a Distancia. UNAD. 
http://repository.unad.edu.co/handle/10596/37773

Algara-Barrera, A. (2016). Los acuerdos del aula una estra-
tegia de convivencia para fortalecer la democracia en 
la escuela primaria. Ra Ximhai, 12(3). https://www.re-
dalyc.org/articulo.oa?id=46146811013

Alwaely, S. A., Yousif, N. B. A., & Mikhaylov, A. (2021). 
Emotional development in preschoolers and social-
ization. Early Child Development and Care, 191(16), 
2484-2493. https://doi.org/10.1080/03004430.2020.17
17480

Aquino, E. A., & Macay, D. S. (2022). Los cuentos motores 
en el desarrollo de habilidades sociales en niños de 3 a 
4 años [Tesis de pregrado]. Universidad Estatal Penín-
sula de Santa Elena.

Arabacıoğlu, B., & Kahraman, P. B. (2020). The Effect of 
Social Skills Education on 60-69 Months Old Syrian 
Children’s Social Skills, Problem Solving and Adapta-
tion. Çukurova Üniversitesi Eğitim Fakültesi Dergisi, 
49(2), 734-768. https://doi.org/10.14812/cuefd.684738

Araque-Hontangas, N. (2017). La educación emocional en 
el proceso educativo inicial en Ecuador y España. UT-
Ciencia, 2(3). http://investigacion.utc.edu.ec/revista-
sutc/index.php/utciencia/article/view/35

Asamblea Constituyente. (2008). Constitución de la Repúbli-
ca del Ecuador (pp. 79-93).

Aubone, N. S., Franco, P., & Mustaca, A. E. (2016). Hab-
ilidades sociales en niños y su relación con el jardín 
maternal. Revista ConCiencia EPG, 1(2). https://doi.
org/10.32654/CONCIENCIAEPG.1-2.10

Bejar, G. (2023). Entorno social en la conducta de los niños 
de 5 años de la IEI No 658 “Fe y Alegria”-Huacho, 
durante el año escolar 2021 [Tesis de pregrado]. Uni-
versidad Nacional José Faustino Sánchez Carrión.

Beltrán, D., Romero, G. M., & Muñoz, M. A. (2015). Es-
trategias lúdico pedagógicas para fomentar una edu-
cación en valores para la sana convivencia en el grado 
primero de básica primaria de la Institución educativa 
playas de Acapulco de Cartagena de indias [Tesis de 
pregrado]. Universidad de Cartagena. https://hdl.han-
dle.net/11227/2576

Benavides, L. D., & Ortega, L. O. (2022). Incidencia del 
juego en el desarrollo de habilidades sociales y co-
municativas en los niños y niñas de grado transición a 
través del performance [Tesis de pregrado]. Universi-
dad de Santander.

http://www.publiseditorial.com
http://repositorio.ucp.edu.co/handle/10785/12206
http://repositorio.ucp.edu.co/handle/10785/12206
http://hdl.handle.net/11323/5144
http://hdl.handle.net/11323/5144
http://repository.unad.edu.co/handle/10596/37773
https://www.redalyc.org/articulo.oa?id=46146811013
https://www.redalyc.org/articulo.oa?id=46146811013
https://doi.org/10.1080/03004430.2020.1717480
https://doi.org/10.1080/03004430.2020.1717480
https://doi.org/10.14812/cuefd.684738
http://investigacion.utc.edu.ec/revistasutc/index.php/utciencia/article/view/35
http://investigacion.utc.edu.ec/revistasutc/index.php/utciencia/article/view/35
https://doi.org/10.32654/CONCIENCIAEPG.1-2.10
https://doi.org/10.32654/CONCIENCIAEPG.1-2.10
https://hdl.handle.net/11227/2576
https://hdl.handle.net/11227/2576


J. Adv. Educ. Sci. Humanit. (January - June 2026) 4(1): 33-4341

Bolaños, D., & Stuart, A. J. (2019). La familia y su influencia en 
la convivencia escolar. Revista Universidad y Sociedad, 
11(5), Article 5. http://scielo.sld.cu/scielo.php?script=s-
ci_abstract&pid=S2218-36202019000500140&l-
ng=es&nrm=iso&tlng=es

Bonoso, A. M., & Oyague, L. (2021). Las habilidades socia-
les en la convivencia escolar en niños de 4 años [Tesis 
de pregrado]. Universidad de Guayaquil. http://reposi-
torio.ulvr.edu.ec/handle/44000/4752

Caicedo, J. L., Sornoza, K. M., & Zumbado, H. M. (2024). 
Habilidades sociales y convivencia escolar en niños de 
educación inicial. Conrado, 20(96), 206-215. http://
scielo.sld.cu/scielo.php?script=sci_abstract&pi

d=S1990-86442024000100206&lng=es&nrm=iso&tlng=en
Calderón, M., Otálora, D. M., Guerra, S. P., & Medina, E. D. 

(2018). Reflexiones sobre la convivencia escolar y la 
práctica del Mindfulness. Estudios pedagógicos, 44(3). 
https://doi.org/10.4067/S0718-07052018000300303

Carrasco-Aguilar, C., & Luzón, A. (2019). Respeto docen-
te y convivencia escolar: Significados y estrategias en 
escuelas chilenas. Psicoperspectivas, 18(1). https://
doi.org/10.5027/psicoperspectivas-vol18-issue1-full-
text-1494

Castellanos-Sotelo, L. S., Coy-Pineda, G. M., & Ramí-
rez-Riaño, D. M. (2019). “Inteligencia emocional”, 
una estrategia pedagógica para mejorar la convi-
vencia escolar. Educación y Ciencia, 23. https://doi.
org/10.19053/0120-7105.eyc.2019.23.e10234

Castrejón, L. (2019). Habilidades sociales y convivencia 
escolar en los niños de 5 años de una institución edu-
cativa Los Olivos, 2019 [Tesis de pregrado]. Universi-
dad Cesar Vallejo. https://repositorio.ucv.edu.pe/hand-
le/20.500.12692/43336

Chicaiza, G. L. (2021). El clima familiar y la autoestima 
de las personas con discapacidad visual de la Unidad 
Educativa especializada para no videntes “Julius Doe-
pfner” del Cantón Ambato [Tesis de pregrado]. Univer-
sidad Técnica de Ambato.

Chicaiza, S. F. (2022). Estrategia pedagógica para el desar-
rollo de habilidades sociales mediante emociones bá-
sicas en niños de 3 años [Tesis de pregrado]. Pontificia 
Universidad Católica del Ecuador.

Córdova, R. E. (2017). Talleres de actividades lúdicas en el 
desarrollo de habilidades sociales en niños de 3 años 
I.E.I. Angelitos de María 208, Ate- Vitarte, 2017 [Te-
sis], Universidad Cesar Vallejo. https://repositorio.ucv.
edu.pe/handle/20.500.12692/16219

Corominas, M. (2022). The Relevance of School Coexistence 
Free of Peer Violence in Relation to Children’s Subjec-
tive Well-Being: An Essay Article. Childhood Vulner-
ability Journal, 4(1), 51-63. https://doi.org/10.1007/
s41255-021-00022-3

Cortés, A., & Garcia, G. (2017). Estrategias pedagógicas 
que favorecen el aprendizaje de niñas y niños de 0 a 

6 años de edad en Villavicencio- Colombia. Revista 
Interamericana de Investigación Educación y Peda-
gogía RIIEP, 10(1). https://doi.org/10.15332/s1657-
107X.2017.0001.06

Cotrina, S. B. del R. (2015). Habilidades sociales en niños 
de cuatro años durante sus actividades de juego [Te-
sis de pregrado]. Pontífica Universidad Católica 
del Perú. https://tesis.pucp.edu.pe/repositorio/han-
dle/20.500.12404/6378

Crispin, A., & Gonzales, M. C. (2022). Habilidades sociales 
y la convivencia escolar en los estudiantes de 5° grado 
de secundaria de la Institución Educativa Inca Ripaq 
de Ccorao, en el año 2021 [Tesis de pregrado]. Univer-
sidad Nacional de San Antonio Abad del Cusco.

Culma, C. R. C., Espitia, L. M. A., & Quintero, M. E. C. 
(2022). Impacto del Covid-19 en el desarrollo de las ha-
bilidades sociales en la primera infancia del CDI Nuevo 
Amanecer en la ciudad de Tunja 2021-2022. Revista 
Diálogos Interdisciplinarios en Red-REDIIR, 10(10).

Dávila, R. (2018). Programa de actividades lúdicas para de-
sarrollar habilidades sociales. Revista Hacedor, 2(1), 
Article 1. https://revistas.uss.edu.pe/index.php/HACE-
DOR/article/view/979

Espinoza, E. K., & Gómez, J. D. J. (2023). Rincón de música 
en el desarrollo social en niños de 3 a 4 años [Tesis 
de pregrado]. Universidad Estatal Península de Santa 
Elena.

Fierro-Evans, C., & Carbajal-Padilla, P. (2019). Convivencia 
Escolar: Una revisión del concepto. Psicoperspectivas, 
18(1), 1-14. https://doi.org/10.5027/psicoperspecti-
vas-vol18-issue1-fulltext-1486

Frogner, L., Hellfeldt, K., Ångström, A.-K., Andershed, 
A.-K., Källström, Å., Fanti, K. A., & Andershed, H. 
(2022). Stability and Change in Early Social Skills De-
velopment in Relation to Early School Performance: A 
Longitudinal Study of A Swedish Cohort. Early Educa-
tion and Development, 33(1). https://doi.org/10.1080/1
0409289.2020.1857989

Gárate, A. M., & Mendoza, M. F. (2022). Estrategia lúdi-
ca en el desarrollo de habilidades sociales en niños de 
edad inicial [Tesis de pregrado]. Universidad Estatal de 
Milagro.

Gómez, C. N. (2016). La lúdica como estrategia pedagógi-
ca para mejorar la convivencia escolar en los niños y 
niñas del grado transición jornada mañana, de la insti-
tución educativa santa rosa. Sede 2 “José Cardona Ho-
yos” [Tesis], Fundación Universitaria los Libertadores. 
https://repository.libertadores.edu.co/handle/11371/541

Guerra, M. S. (2018). Programa de actividades lúdicas en el 
desarrollo de habilidades sociales en niños de 5 años 
I.E.I. UGEL 05 San Juan de Lurigancho, 2016 [Tesis 
de pregrado]. Universidad César Vallejo. https://reposi-
torio.ucv.edu.pe/handle/20.500.12692/16095

Gutiérrez, I. M. (2021). Convivencia escolar y su incidencia 

http://www.publiseditorial.com
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S2218-36202019000500140&lng=es&nrm=iso&tlng=es
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S2218-36202019000500140&lng=es&nrm=iso&tlng=es
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S2218-36202019000500140&lng=es&nrm=iso&tlng=es
http://repositorio.ulvr.edu.ec/handle/44000/4752
http://repositorio.ulvr.edu.ec/handle/44000/4752
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S1990-86442024000100206&lng=es&nrm=iso&tlng=en
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S1990-86442024000100206&lng=es&nrm=iso&tlng=en
http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=S1990-86442024000100206&lng=es&nrm=iso&tlng=en
https://doi.org/10.4067/S0718-07052018000300303
https://doi.org/10.5027/psicoperspectivas-vol18-issue1-fulltext-1494
https://doi.org/10.5027/psicoperspectivas-vol18-issue1-fulltext-1494
https://doi.org/10.5027/psicoperspectivas-vol18-issue1-fulltext-1494
https://doi.org/10.19053/0120-7105.eyc.2019.23.e10234
https://doi.org/10.19053/0120-7105.eyc.2019.23.e10234
https://repositorio.ucv.edu.pe/handle/20.500.12692/43336
https://repositorio.ucv.edu.pe/handle/20.500.12692/43336
https://repositorio.ucv.edu.pe/handle/20.500.12692/16219
https://repositorio.ucv.edu.pe/handle/20.500.12692/16219
https://doi.org/10.1007/s41255-021-00022-3
https://doi.org/10.1007/s41255-021-00022-3
https://doi.org/10.15332/s1657-107X.2017.0001.06
https://doi.org/10.15332/s1657-107X.2017.0001.06
https://tesis.pucp.edu.pe/repositorio/handle/20.500.12404/6378
https://tesis.pucp.edu.pe/repositorio/handle/20.500.12404/6378
https://revistas.uss.edu.pe/index.php/HACEDOR/article/view/979
https://revistas.uss.edu.pe/index.php/HACEDOR/article/view/979
https://doi.org/10.5027/psicoperspectivas-vol18-issue1-fulltext-1486
https://doi.org/10.5027/psicoperspectivas-vol18-issue1-fulltext-1486
https://doi.org/10.1080/10409289.2020.1857989
https://doi.org/10.1080/10409289.2020.1857989
https://repository.libertadores.edu.co/handle/11371/541
https://repositorio.ucv.edu.pe/handle/20.500.12692/16095
https://repositorio.ucv.edu.pe/handle/20.500.12692/16095


J. Adv. Educ. Sci. Humanit. (January - June 2026) 4(1): 33-43 42

en el proceso de enseñanza de docentes de la Unidad 
Educativa “Eugenio Espejo”, Ecuador, 2021 [Tesis de 
pregrado]. Universidad Cesar Vallejo. https://reposito-
rio.ucv.edu.pe/handle/20.500.12692/78873

Gutiérrez, R., Fernández, M., & de León, P. (2023). Desa-
rrollo de habilidades sociales en Educación Inicial a 
partir del programa Aprender a Convivir. Revista de In-
vestigación y Evaluación Educativa, 10(1). https://doi.
org/10.47554/revie.vol10.num1.2023.pp69-87

Gutiérrez-Méndez, D., & Pérez-Archundia, E. (2015). 
Estrategias para generar la convivencia escolar. Ra 
Ximhai, 11(1). https://www.redalyc.org/articulo.
oa?id=46139401004

Huertas, R. del C. (2017). Habilidades sociales de los es-
tudiantes de 4 años de la I.E.I. N° 001 María Concep-
ción Ramos Campos—Piura, 2016 [Tesis de pregrado]. 
Universidad de Piura. https://pirhua.udep.edu.pe/hand-
le/11042/3140

Jaramillo, B., & Guzmán, N. (2019). Las habilidades sociales 
en los ambientes escolares. Revista Universidad Católica 
Luis Amigó, 3. https://doi.org/10.21501/25907565.3263

Justicia-Arráez, A., Pichardo, M. C., Romero-López, M., & 
Alba, G. (2021). Can We Manage Behavioral Problems 
through the Development of Children’s Social-Emotio-
nal Regulated Behavior? Longitudinal Study of a Pres-
chool Program. International Journal of Environmental 
Research and Public Health, 18(16), 8447. https://doi.
org/10.3390/ijerph18168447

Krygsman, A., Vaillancourt, T., Janson, H., Idsoe, T., & Nær-
de, A. (2024). Depression symptoms, communication 
and cooperation skills, and friendship: Longitudinal 
associations in young Norwegian children. Frontiers 
in Child and Adolescent Psychiatry, 3. https://doi.
org/10.3389/frcha.2024.1328527

León, G., & Lacunza, A. B. (2020). Autoestima y habilida-
des sociales en niños y niñas del Gran San Miguel de 
Tucumán, Argentina. Revista Argentina de Salud Públi-
ca, 11(42). http://www.scielo.org.ar/scielo.php?scrip-
t=sci_abstract&pid=S1853-810X2020000100022&ln-
g=es&nrm=iso&tlng=es

Llalla, B., & Challco, V. (2023). Socialización y su efecto en 
el desarrollo del liderazgo en niños y niñas de 5 años de 
la IEI N° 285 Sandia, 2022 [Tesis de pregrado]. Univer-
sidad José Carlos Mariátegui.

Loukatari, P., Matsouka, O., Papadimitriou, K., Nani, S., & 
Grammatikopoulos, V. (2019). The Effect of a Struc-
tured Playfulness Program on Social Skills in Kinder-
garten Children. International Journal of Instruction, 
12(3), Article 3. https://eric.ed.gov/?id=EJ1220218

Luminita, S. M., Floricia, C. M., & Georgiana, T. (2022). 
Development and Optimization of Social Skills in Chil-
dren of Preschool Age Who Come from Single-Parent 
Families vs. Biparental. Technium Social Sciences Jour-
nal, 30, 386. https://heinonline.org/HOL/Page?han-

dle=hein.journals/techssj30&id=387&div=&collec-
tion=

Maleki, M., Chehrzad, M. M., Kazemnezhad Leyli, E., Mar-
dani, A., & Vaismoradi, M. (2019). Social Skills in Pre-
school Children from Teachers’ Perspectives. Children, 
6(5). https://doi.org/10.3390/children6050064

Martínez-Burbano, L. E., Villota, M. L., & Villacrez-Oliva, 
M. V. (2022). Aplicación de estrategias lúdico ped-
agógicas para el fortalecimiento de la convivencia esco-
lar en niños de básica primaria. Revista Criterios, 29(1). 
https://doi.org/10.31948/rev.criterios/29.1-art6

Mazo, K. J. (2020). Implementación de una estrategia didác-
tica para fortalecer las habilidades sociales en niños y 
niñas de 4 y 5 años del grado jardín de una institución 
educativa de la ciudad de Bucaramanga [Tesis], Uni-
versidad Autónoma de Bucaramanga. https://repository.
unab.edu.co/handle/20.500.12749/7061

Molinero-González, P., Martín-Antón, L. J., Carbone-
ro-Martín, M. Á., Arteaga-Cedeño, W. L., & Rodrí-
guez-Sáez, J. L. (2023). The Effectiveness of an In-
tervention Programme for Reducing Peer Rejection in 
Early Childhood Education. Children, 10(11), 1826. 
https://doi.org/10.3390/children10111826

Muchiut, Á. F., Vaccaro, P., Zapata, R. B., & Pietto, M. L. 
(2019). Escala comportamental para nivel escolar ini-
cial: Construcción, validación y baremación de un 
cuestionario para docentes. Neuropsicología Latinoa-
mericana, 11(1), Article 1. https://neuropsicolatina.org/
index.php/Neuropsicologia_Latinoamericana/article/
view/473

Murni, S., Desmita, D., Diyenti, A., Silvianetri, S., & Bud-
dike, W. (2023). Utilizing Effective Communication 
in Interactions with Same-Age Peers: Children Aged 
4-5 Years. Indonesian Journal of Early Childhood Ed-
ucational Research (IJECER), 2(2). https://ejournal.
uinmybatusangkar.ac.id/ojs/index.php/ijecer/article/
view/11536/0

Nanjari, R., Cataldo Guerra, M., Celedón Briones, N., & 
Vidal Tapia, M. (2021). El juego y la convivencia es-
colar en niños y niñas: Una revisión. Foro educacio-
nal, 37. https://dialnet.unirioja.es/servlet/articulo?codi-
go=8238520

Olea, L. A., & Palomo, J. H. (2021). Factores que afectan 
la convivencia en la escuela y la práctica de valores. 
Educación y sociedad, 19(3). https://dialnet.unirioja.es/
servlet/articulo?codigo=8085366

Özbey, S., & Köyceğiz, M. (2019). Investigation of the 
Effect of Social Skills Training on the Motivation Le-
vels of Preschool Children. International Electronic 
Journal of Elementary Education, 11(5). https://www.
iejee.com/index.php/IEJEE/article/view/769

Peguero, R. E. (2020). Relevancia de la educación inicial 
para un desarrollo integral. Revista de Investigación y 
Evaluación Educativa, 7(2). https://doi.org/10.47554/

http://www.publiseditorial.com
https://repositorio.ucv.edu.pe/handle/20.500.12692/78873
https://repositorio.ucv.edu.pe/handle/20.500.12692/78873
https://doi.org/10.47554/revie.vol10.num1.2023.pp69-87
https://doi.org/10.47554/revie.vol10.num1.2023.pp69-87
https://www.redalyc.org/articulo.oa?id=46139401004
https://www.redalyc.org/articulo.oa?id=46139401004
https://pirhua.udep.edu.pe/handle/11042/3140
https://pirhua.udep.edu.pe/handle/11042/3140
https://doi.org/10.21501/25907565.3263
https://doi.org/10.3390/ijerph18168447
https://doi.org/10.3390/ijerph18168447
https://doi.org/10.3389/frcha.2024.1328527
https://doi.org/10.3389/frcha.2024.1328527
http://www.scielo.org.ar/scielo.php?script=sci_abstract&pid=S1853-810X2020000100022&lng=es&nrm=iso&tlng=es
http://www.scielo.org.ar/scielo.php?script=sci_abstract&pid=S1853-810X2020000100022&lng=es&nrm=iso&tlng=es
http://www.scielo.org.ar/scielo.php?script=sci_abstract&pid=S1853-810X2020000100022&lng=es&nrm=iso&tlng=es
https://eric.ed.gov/?id=EJ1220218
https://heinonline.org/HOL/Page?handle=hein.journals/techssj30&id=387&div=&collection=
https://heinonline.org/HOL/Page?handle=hein.journals/techssj30&id=387&div=&collection=
https://heinonline.org/HOL/Page?handle=hein.journals/techssj30&id=387&div=&collection=
https://doi.org/10.3390/children6050064
https://doi.org/10.31948/rev.criterios/29.1-art6
https://repository.unab.edu.co/handle/20.500.12749/7061
https://repository.unab.edu.co/handle/20.500.12749/7061
https://doi.org/10.3390/children10111826
https://neuropsicolatina.org/index.php/Neuropsicologia_Latinoamericana/article/view/473
https://neuropsicolatina.org/index.php/Neuropsicologia_Latinoamericana/article/view/473
https://neuropsicolatina.org/index.php/Neuropsicologia_Latinoamericana/article/view/473
https://ejournal.uinmybatusangkar.ac.id/ojs/index.php/ijecer/article/view/11536/0
https://ejournal.uinmybatusangkar.ac.id/ojs/index.php/ijecer/article/view/11536/0
https://ejournal.uinmybatusangkar.ac.id/ojs/index.php/ijecer/article/view/11536/0
https://dialnet.unirioja.es/servlet/articulo?codigo=8238520
https://dialnet.unirioja.es/servlet/articulo?codigo=8238520
https://dialnet.unirioja.es/servlet/articulo?codigo=8085366
https://dialnet.unirioja.es/servlet/articulo?codigo=8085366
https://www.iejee.com/index.php/IEJEE/article/view/769
https://www.iejee.com/index.php/IEJEE/article/view/769
https://doi.org/10.47554/revie2020.7.1


J. Adv. Educ. Sci. Humanit. (January - June 2026) 4(1): 33-4343

revie2020.7.1
Piaget, J. (1956). La teoría del juego. Revista para el estudio 

de la educación y el desarrollo, 2(supl 2). https://doi.or
g/10.1080/02103702.1981.10821902

Pinto, L. (2019). La relación del entorno social en la conduc-
ta del niño del I ciclo [Tesis de pregrado]. Universidad 
Nacional de Educación Enrique Guzmán y Valle. ht-
tps://repositorio.une.edu.pe/handle/20.500.14039/7723

Ramón, R., Novoa, P. F., Ramirez, Y. P., Uribe, Y. C., & Can-
cino, R. F. (2020). Aprendizaje cooperativo y habilida-
des sociales en niños de tres años. Eduser, 7(1). https://
doi.org/10.18050/eduser.v7i1.2422

Sánchez, E., & Romero, M. (2021). Relationship of the fam-
ily environment with social competence and behavioral 
problems in Early Childhood Education children. Elec-
tronic Journal of Research in Educational Psychol-
ogy, 19(3), 533-558. https://doi.org/10.25115/ejrep.
v19i55.4277

Şenol, F., & Metin, E. (2021). Examining the Effectiveness 
of Drama Education Program on the Interaction and So-
cial Skills of Children in Preschool Classes Applying 
Inclusive Practices. Education and Science, 46(208), 
189-212. https://doi.org/10.15390/EB.2021.9033

Tama, A. M. (2019). Empatía en la convivencia escolar en 
los estudiantes del subnivel elemental. [Tesis de pre-
grado]. Universidad de Guayaquil. http://repositorio.
ug.edu.ec/handle/redug/43631

Tersi, M., & Matsouka, O. (2020). Improving Social Skills 
through Structured Playfulness Program in Preschool 
Children. International Journal of Instruction, 13(3). 
https://eric.ed.gov/?id=EJ1259679

Villarroel, P. (2015). Recorrido metodológico en educación 
inicial. Sophía, 19, 19. https://doi.org/10.17163/soph.
n19.2015.07

Walker, M. A., & Rinaldi, C. (2020). Children’s Social and 
Emotional Functioning and Academic Success in Pre-

school: The Role of Internalizing Problems and Adap-
tive Skills. Contemporary School Psychology, 24(1). 
https://doi.org/10.1007/s40688-019-00232-5

Ylarragorry, E. (2018). Juegos cooperativos y su relación 
con las habilidades sociales [Tesis de pregrado]. Pontif-
ica Universidad Católica Argentina. https://repositorio.
uca.edu.ar/handle/123456789/563

Conflicts of interest
The authors declare that they have no conflicts of interest.

Author contributions
Conceptualization: Jennifer L. Caicedo. Research: Jen-

nifer L. Caicedo. Methodology: Jennifer L. Caicedo, Cecilia 
I. Vega. Writing the original draft: Jennifer L. Caicedo. 
Writing, review and editing: Cecilia I. Vega.

Data availability statement
Not applicable.

Statement on the use of AI
The authors acknowledge the use of generative AI and 

AI-assisted technologies to improve the readability and cla-
rity of the article.

Disclaimer/Editor’s note
The statements, opinions, and data contained in all publi-

cations are solely those of the individual authors and contri-
butors and not of Journal of Advances Education, Sciences 
and Humanities.

Journal of Advances Education, Sciences and Humanities 
and/or the editors disclaim any responsibility for any injury 
to people or property resulting from any ideas, methods, ins-
tructions, or products mentioned in the content.

http://www.publiseditorial.com
https://doi.org/10.47554/revie2020.7.1
https://doi.org/10.1080/02103702.1981.10821902
https://doi.org/10.1080/02103702.1981.10821902
https://repositorio.une.edu.pe/handle/20.500.14039/7723
https://repositorio.une.edu.pe/handle/20.500.14039/7723
https://doi.org/10.18050/eduser.v7i1.2422
https://doi.org/10.18050/eduser.v7i1.2422
https://doi.org/10.25115/ejrep.v19i55.4277
https://doi.org/10.25115/ejrep.v19i55.4277
https://doi.org/10.15390/EB.2021.9033
http://repositorio.ug.edu.ec/handle/redug/43631
http://repositorio.ug.edu.ec/handle/redug/43631
https://eric.ed.gov/?id=EJ1259679
https://doi.org/10.17163/soph.n19.2015.07
https://doi.org/10.17163/soph.n19.2015.07
https://doi.org/10.1007/s40688-019-00232-5
https://repositorio.uca.edu.ar/handle/123456789/563
https://repositorio.uca.edu.ar/handle/123456789/563

